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Making Sense of Puberty

A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum

Fostering respect and responsibility through age-appropriate sexuality education.

NSES ALIGNMENT:
By the end of 5th grade, students will be able to:

PD.5.CC.1 - Students wiil be able to explain
the physical, social, and emotional changes that
occur during puberty and adolescence.

PD.5.SM.1 — Students will be able to explain
ways to manage the physical and emotional
changes associated with puberty.

PD.5.CC.2 — Students will be able to explain
how the timing of puberty and adolescent
development varies-considerably and can still
be healthy.

PD.5.Al1 — identify medically-accurate
information and resources about puberty and
personal hygiene.

PD.5.AL2 — identify parents or other trusted

adults of whom students can ask questions
about puberty and adolescent health issues.

PD.5.INF.1 - Describe how friends, family,
media, society and culture can influence ideas
about body image.

TARGET GRADE: Grade 4 Lesson 1

TIME: 40 Minutes

MATERIALS NEEDED:
« 3 Pre-titled newsprint sheets as described

= Teacher's Guide: "Changes of Puberty” - one
copy

» Answer Key: “Changes of Puberty” — one per
student (to be distributed at the end of class)

+ Homework: “Remaining Questions” — one per
student

+ Handout: "Learning About Puberty
Resources™ —~ one per student

» Markers/chalk
» Flipchart paper or chalkboard/dry erase board
* Masking tape

* Extra pencils in case students do not have
their own

* “Changes of Puberty” - one copy cut into
strips

ADVANCE PREPARATION FOR LESSON:

Take three sheets of newsprint paper. On the top of the
first write, “Physical,” on the top of the second write,
*Social,” and on the top of the third write, “‘Emotional.” Post
these at the front of the room with another blank sheet
over each to hide what is written there,

Have approximately 30 one-inch pieces of masking tape
pre-torn and partially stuck to the board or a desk at the
front of the room to save time during the activity. Cut the
“Changes of Puberty” sheet along dotted lines to form strips.

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to:

1. Describe at least three changes that take place
during puberty. [Knowledge]

2. Differentiate between what could be considered
physical, social and emotional changes of puberty.
[Knowledge, Skill]

3.Explain one thing they can do to manage a
physical, emotional and a social change of puberty.
[Knowiedge, Skill]

4.|dentify at least one reliable, accurate source of
information about puberty. [Knowledge, Skill]

PROCEDURE:

STEP 1: Tell the class that you are going to be talking
about puberty today. Say, “Puberly is something everyone
goes through starting at around your age and over their
teen years. It has to do with all the ways our bodies
change to prepare us for becoming adulits. This includes
how we change emotionally — and socially — as well as
physically.”

Reveal the three flipchart sheets and say, “Most people
know something about the physical changes of puberty —
what our bodies go through. But there are also emotional
changes — ways in which we change that has to do with
our feelings. And there are also social changes — ways in
which we change based on the people we spend the most
time with. We are going to do an activity now that looks at
these changes.”

The book "It's Perfectly Normal” is
recommended and is inappropriate
{for S-year-oids. See atiached
'photos,

b 4 www.advy, esforyouth.org
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Handout

Note to Parents/Caregivers: These resources all provide important, age-
appropriate information about puberty and how our bodies change during this
time. Please review these before sharing with your child so you feel ready to
answer any questions they may have.

BOOKS
The “What's Happening to My Body?” Book for Girls — Lynda Madaras
The “What's Happening to My Body?” Book for Boys — Lynda Madaras

I's Perfectly Normal: Changing Bodies, Growing Up, Sex and Sexual Health —
Robie H. Harris

The Amazing Life of Birds: The Twenty Day Puberty Jounal of Duane Homer
Leech — Gary Paulsen

American Girl: The Care & Keeping of You: The Body Book for Younger Girls
The Boys Body Book: Everything You Need to Know For Growing Up You

WEBSITES
PBS Kids: It's My Life: Puberty —
Healthy Kids from the American Psychological Association —

Kids Health from Nemours —

\) Advoeates



ey e by i ole P e ¥ T EF e

e
AR e

T e, e
L e T

SRS P
- ‘ot et >

i i o~ -
i A e en S F oo e omy e e e ol
H A el RS RN I - o~
P A e T v Emen e % smean e o et g angmie o h B ey s 1
iR ] VDT D ey 5 fel

S R gyt re Eme e e Ban o e ey e g g
DITENS, e 1SS =

T P NN
e .. vl

q.\.u,..w.'»\ni...._... .,)
’ N T LT :

[ e
S T Y :

sty s Tpere ded e ot e e

-t e e el wr ber e e b e

e R T

N Powem v Bom tena 7

FLRICTT CONIENT

L] L83 g £ ol

ey
ey A o y - D
N FUR-ZL I = -r . -

Errampn troyim 00 Mg ey Abe 2ol =y L SR ARG AW TR R T B s AN BN 7 M) (-t RN - . Bl o< Y !



"Sexual intercourse - ‘having sex’
- can involve the penis and the
vagina, or the mouth and the
genitals, or the penis and

the anus.”




Being a Sex Ed Sleuth

A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum

Fostering responsibility by respecting young people’s rights to honest sexuality education.

ADVANCE PREPARATION FOR LESSON:

+ Print out the question sheets and screenshots — ideally, in color
— and staple the pages for each individual website together.
Make enough copies for groups of four (or three) to each have
one. It is okay for more than one group to have the
same website.

« Ask your IT person to make sure you have access to the four
websites listed in the Sex Ed Sleuth activity: Sexetc.org, hitp://
www areattowait.com, hitp://www.plannedparenthood.org/learn/
birth-contro! and hitp://bestchoicesii.org.

» Before class, review the content on each of these websites so
you are familiar with what is there,

+ Before class, open up these four websites so they are ready
once the students have done their activity.

Language is really important and we’ve intentionally been very

careful about our language throughout this curriculum. You may notice
language throughout the curriculum that seems less familiar - using
the pronoun "they” instead of “her” or “him”, using gender neutral
names in scenarios and role-plays and referring to “someone with a
vulva” vs. a girl or woman. This is intended to make the curriculum
inclusive of all genders and gender identities. You will need to
determine for yourseif how much and how often you can do this in your
own school and classroom, and should make adjustments accordingly.

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to:

1. Name at least two characteristics of accurate, reliable websites
on sexuality and sexual health. [Knowledge]

2.Demonstrate an understanding of how to determine whether
a website is medically accurate, age-appropriate and youth-
positive. [Knowiedge, Skill]

PROCEDURE:

STEP 1: Ask the class, “How many of you have ever gone online to
get an answer to a question you had?” After studenis have raised their
hands, ask, “Do any of you have sites you go to for your questions,

or do you just search for your question and see what comes up in

the resuliz?” After g few peopie have raspondad, ask, “Wneihar vou
go directly to = sile, or you just search on your question, how do you




Trust It or Trash It:
Finding Accurate Sex Ed Info

A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum
Fostering responsibility by respecting young people’s rights to honest sexuality education.

] | ADVANCE PREPARATION FOR LESSON:

| » Secure 8 internet-enabled devices (laptops, tablets, etc. if your
| : school allows the use of smart phones, you can invite students
. ‘ to use those, too) that will aliow a2 small group of students to
I access one of the following sexual health websites:
|

www.advocatesforyouth.org

' www.sexetc.org
www.scarleteen.com

‘ . www.kidshealth.org

[ www.plannedparenthood org/teens

youthresourceafy tumblr com

www factsaboutcondoms org

www.itsyoursexlife.org

| Grade 10

! . * Create eight areas in your classroom where students can gather
i ‘I around one of these devices.

e LEARNING OBJECTIVES:
By the end of this lesson, students will be able {o:

1.Analyze at least three sirategies to distinguish whether a sexual
health resource contains accurate and reliable information for
teens. [Skill]

2.List at least two accurate and reliable sources of sexual health
information for teens. [Knowledge]

|
=
I | ANOTE ABOUT LANGUAGE:

Language is really important and we’ve intentionally been very
careful about our language throughout this curriculum. You may notice
language throughout the curriculum that seems less familiar - using the
. pronoun “they” instead of “her” or "him”, using gender neutral names in
scenarios and role-plays and referring to “someone with a vuiva’ vs. a
. ‘ girl or woman. This is intended to make the curriculum inclusive of all
‘ genders and gender identities. You wiii need fo determine for yourself
‘ how much and how often you can do this in your own school and
‘ J classroom, and should make adjustmenis accordingly.

PROCEDURE:

STEP 1: Ask, "How many of you have ever gone online to get
information about sexuality or sexual health?” After several students
have raised their hands, ask, "Have any of you ever gone online, heard
something was true, and then come to find later that it wasn't?”

After a few students have raised their hands, say, “The internet

.}, Advocates
U for Youth
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Unprotected vaginal sex Deep ("tongue”) kissing Bathing togsether

Unprotected anal sex Vaginal sex using an Kissing on the lips
external or internal

condom correctly
Unprotected oral sex ¥ Mutual masturbation

Anal sex using a condom

correct!
y Solo masturbation

Oral sex using a latex
barrier or cut-open

condorn correctly Holding hands

Abstaining from
sexual activity

Unprotected oral, vaginal and anal intercourse are high risk behaviors for transmitting STDs.
“Unprotected” means not using a latex barrier, such as a condom. ‘

LOWRISK FOR STDS

Just as the key to the high risk behaviors was “unprotected,” the key word for low risk
behaviors is “correctly.” These behaviors are only low-risk if condoms or other barriers are
used consistently and correctly ~ which means ever time two people are sexual together,
from the beginning of the sex act to the end. As soon as body parts come into contact with
each other, and/or mouths come into contact with body parts, STD transmission is possible.

The level of risk also depends on the STD. For example, deep or “tongue” kissing is high
risk for herpes, but not for HIV.

In addition, although using external and internal condoms and laiex barriers significantiy
reduce the risk of STD transmission, they don't protect pariners completely. While semen
and vaginal fluids are blocked by the condom, they do not cover bodies completely. When
bodies rub against each other, they can also cause microscopic openings in the skin, which
are small enough for some viruses to pass through in order to transmit an STD.

Aside from continuous abstinence — meaning, not having oral, anal or vaginal sex with
another person for a period of time ~ very few shared sexual behaviors carry no risk for
STDs. The activities here are more related to intimacy — with the exception of masturbation
and mutual masturbation. These behaviors are important because they can help people
learn about their bodies and build connection between people without any risk of STDs

{or pregnancy). ,

\) Advocates



Let’s Talk About Sex

A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum
Fostering responsibility by respecting young people’s rights to honest sexuality education.

: Lesson @

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to:

1. Describe three different types of communication people use.
[Knowledge]

2.Demonstrate how to effectively use assertive communication in
relationships. [Knowledge, Skili]

A NOTE ABOUT LANGUAGE:

Language is really important and we've intentionally been very

careful about our language throughout this curriculum. You may notice
language throughout the curriculum that seems less familiar - using the
pronoun “they” instead of “her” or “him”, using gender neutral names in
scenarios and role-plays and referring to “someone with a vulva® vs. a
girl or woman. This is intended to make the curriculum inclusive of ali
genders and gender identities. You will need to determine for yourself
how much and how often you can do this in yvour own schooi and
classroom, and should make adjustments accordingly.

STEP 1: Ask the students, ‘How many of you have mastered the skill
of reading people’s minds?” The students will likely fook confused,
and a few might raise their hands, realizing you are joking. Say,
“Exactly. We can’t read each others’ minds so if we want to have
good relationships with people, we need to learn how to communicate
with them effectively. That includes family relationships, friendships
and romantic relationships. Today, we're going to be focusing on
comriunicating about sex and sexuality.”

Ask, "What can sometimes make communicating about sex difficult?”
Some possible responses might include:

* “I'm too embarrassed to talk about it.”

* "l don’'t want to upset the other person by bringing
something up.”

* *I'm nervous if | bring something up they'll break up
with me.”

* “It's too much work — | just want to have a boy/girlfriend.”

« “l don't want to pry — and | don't want them asking me things
that might be none of their business.”

Say. “While these are certainly all reasons why people are often
unable to communicate in a relationship, no relationship can last

\) Advocates
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Let’s Talk about Sex
A Lesson Plan from Rights, Respect,
Responsibility: A K-12 Curriculum

Possible responses might include:
» “I'm actually interested in someone else, but thanks.”

+ “ really like you as a friend — just not as more than that.”

Ask, “Why is this an effective way of responding?”
Possible responses might include:
» “Because both people’s needs count”

- “Because the person said what they meant, but didn’t offend the other person”

Say, “So, it's easy to define terms — what we are going to do now is practice actually
communicating with a pariner about sex.” (8 minutes)

Break the clags up into small groups of three (no more than four) per group. Ask
them to decide who in the group is going to be the writer, and make sure that student has
a pencil or pen. Hold up one of the worksheets and say. | am going to give each group
a sheet that has a statement made by a person to their boyfriend or girlfriend that has
something to do with sex or sexuality. This person’s name is ‘Partner A.’ You are ‘Partner
B.’ Your job is to respond to Partner A in an ASSERTIVE (not aggressive, not passive) way.
Partner B wants to stay in the relationship with Pariner A.

When you get your sheets, talk among yourselves about what an sffective, assertive
response to the line would be that refuses the behavior. Once you have figured that line out,
write it on the second line, marked Partner B. You only have about fwo minutes, so you need
to work quickly. PLEASE DO NOT MOVE ON TO THE OTHER LINES! Once everyone has
written their line, | will give you further instructions. Please keep in mind that this activity
needs to follow school rules — no violent dialogue, nothing inappropnate.”

Answer any questions about the instructions, and then distribute the sheets, instructing
students to wait until all the sheets have been distributed. Tell students to get started, and
remind them that they only have two minutes in which to come up with a response. Walk
around as they work, answering questions and reminding them not io move on. As you walk
around, check some of the language to be sure they are on task and not writing anything
silly or inappropriate.

After two minutes, have everyone stop writing. Ask each group to pass their sheet clockwise
to the group next to them. Say, “Now that you've been Partner B, you're going to become
Partner A. Read through the original type-written line, and what the group before you came
up with as an asserlive response. Then, as a group, come up with a new line for Partner A.

\) Advocates
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Let’s Talk about Sex
A Lesson Plan from Rights, Respect,
Responsibility. A K-12 Curriculum

Keep in mind that Partner A may really want to have sex or is strongly considering it. Once
you've come up with what you feel is an effective line, write it down. You only have two more
minutes for this. Please do NOT go beyond Partner A.”

After a few minutes, stop the students and again ask them to pass their sheet clockwise to
the group next to them. There, they will become Partner B again and have to come up with
a response to Partner A that again assertively refuses the behavior. Continue the activity
until all the sheets have been filled. Allow a little more time for each round so that students
can read through the previous lines before writing their responses. Remind the students as
necessary that their responses should be assertive, rather than passive or aggressive. Once
the sheets have been filled, have them pass their sheets one more time. Then give the
groups one minute to read their completed sheets within their small groups. {18 minutes)

STEP 4: Ask each group to select two volunteers who will come to the front of the room
to read their dialogues. After each group has read their sheet, be sure to have the class
applaud for each. Take a moment to ask the class how realistic a discussion they thought
this was, and whether Pariner B remained asseriive throughout.

After all the groups have read their dialogues, process by asking the foliowing questions:

« “What was it like fo do that?”
» “Was there anything that surprised you in what you heard?”

+ “What did you think of the ways in which partner A and partner B communicated?
What are some specific examples you heard?”

» “What were some of the things you heard partner B say that you really liked, or
thought would be particularly effective?”

Note to the Teacher: In most cases, the two people students will select will be a boy and a
girl — with the boy being Partner A If this happens, point it out i¢ the students:

» “What did you notice about the pairs that came up to the front of the room?”

Ask the students whether anyone else assumed the partners were each a particular gender
and why. Ask if they think it is realistic for a girl to put pressure on someone to have sex or
for a boy to want to refuse it. Ask what they think these scenarios would look like in a same-
sex relationship — what would they have expected had Pariners A and B been two guys or
two girls?

Note to the Teacher: It is iikely that fwo studenis of the same sex will come to the front of
the room from time fto lime. If there are two boys, for example, one of tham may act the way
he perceives a girf wouid act so that there is a male and a female partner. even though the
worksheets do not indicate any genders. This may produce some laughter from the class. If
this were to happen, it would be important to point out the lfaughter and ask the class, Did
the acting portray an accurate picture of how a girl talks or acts?” Ask the ciass what they
think the actors are trying to convey. In most cases, they will admit that they were trying fo
show a gay couple. If that is the case. ask “What can happen when we Stereotype people

\) Advocates
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Let’'s Talk about Sex
A Lesson Pian from Rights, Respect,
Responsibility: A K-12 Curriculum

in this way i S5 responses.

5: Summarize the lesson by making the following points:

- Being in a relationship does not mean that a person has to give up who they are and
their own needs.

» In a healthy relationship, both people should be able to express themselves openly,
and be able to listen to, appreciate, and accept the other person’s needs.

« Compromise is a part of every relationship. This means that you give in sometimes,
and the other person gives in at other times. But if one person is giving in more often
than the other, it is an unequal, unhealthy relationship.

+ It is important to stick to what you believe in and the decisions you make, even if
they’re different from what people around you are saying.

+ No one should do anvthing sexual in a relationship that they do not feel 100%
ready to do.

Explain that a lot of times people are communicating more by text than in person, so the
homework assignment will be to look at some examples of people texting each other and
see how effective they think they are. Distribute the homework sheets and ask them te
complete them and bring them to the next class. (4 minutes)

RECOMMENDED ASSESSMENT OF LEARNING OBJECTIVES AT CONCLUSION
OF LESSON:

Going through the types of communication will achieve the first learning objective. The
“Assertive Communication” worksheets are designed to achieve the second objective.

HOMEWORK:

Students shouid compiete the “Talkking By Texi: What Do You Mean?” worksheet to apply the
skills learnad in class about assertive communication to communicating via text.

\) Advocates
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#1

Instructions: Partner A really wants something from Partner B. Fartner B, however, doesn’t
want to do what Partner A wants to do. Work with your group to come up with an assertive
next line in this dialogue. When instructed to, pass the sheet to the next group and await
further instructions. Please onty fill in one line. Do NOT complete the entire form.

Partner A: ‘| saw Sam and Kayla earlier. They said they've decided to have sex after all. |
know you and | said we’'d wait, but if they're going to do it, wouldn't it be okay for us to?”

Partner B:

Partner A: “i don’t want to use condoms when we have sex. It's like you're saying I'm
dirty or samething!”

Partner B:

Partner A: “it's our first time having sex, we don’t need to use condoms or birth control.”

Partner B:

\) Advocates
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Assertive Communication Worksheet #3

Instructions: Partner A really wants something from Partner B. Partner B, however, doesn’t
want to do what Partner A wants to do. Work with your group to come up with an assertive
next line in this dialogue. When instructed to, pass the sheet to the next group and await
further instructions. Please only fill in one line. Do NOT compiete the entire form.

Partner A: “It's our first time having sex, we don’t need to use condoms or birth control.”

Partner B:

Partner A: “Why don’t we just have oral sex? You can’t get STDs from it.”

Partner 8.

Partner A: “If you're not willing to do it with me, then I'll just go find someone else who wili.”

Partner B:

\)« Advacates
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A Lesson Plan from Rights, Respect,
Responsibility: A K-12 Curriculum

STEP 5: As students are working, write “A B C D F” in a column on the board. After about 5
minutes, ask students how many would give each of the grades, by a show of hands, and
write the number of raised hands nexi to each grade.

Say, “Clearly, there's some work we need to do here.”

Note to the Teacher: If you are in a school that is more socially progressive around LGBTQ
issues and you have mosty good grades. you can say. “We're doing a pretly good job! But
what can we be doing beiter?”.

Ask students to flip their worksheets to the other side and answer the questions there.
Explain that they are going to be identifying specific things that they feel need to improve
at school, as well as steps that they, as students, can take to help those happen. Tell them
they have about 10 minutes to complete their task. (15 minutes)

STEP &: After about 10 minutes, stop the students as they're working. Make sure they have
put their names at the bottom of their worksheets. Say, “We don’t have time to go through all
the sheets, but does anyone have an idea they think is really great that they'd like to share?”
As time allows, have a few pairs share their ideas.

Praise the good ideas and work the students did and explain the homework assignment
in which they will be looking at websites where they can find information about sexual
orientation and gender identity. Distribute the homework and collect the worksheets.

{6 minutes)

The plans of action generated by the paired activity will enable the teacher to determine
whether the first two learning objectives were met. The homework assignment will
demonstrate their ability to access a reliable resource on LGBTQ issues.

Have students visit hitp://sexetc.oralinfo-center/post/athlete-ally-hudson-taylor/ and
compiete ihe three questions on their homeawork worksheet.
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The World Around Me

A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum

Fostering responsibility by respecting young people’s rights to honest sexuality education.

—1 LEARNING OBJECTIVES:
By the end of this lesson, students wiil be able to:

|

l f 1.Name at least two peopie or entities from which young

| | people receive messages about relationships and sexuality.
{Knowledge]

| : 2.Describe at least one message young people might receive
' about sex and sexuality from each of these sources.
| : [Knowledge]

|

3.Explain how these messages can have an impact on a young
person’s sexual decision-making. [Knowiedge, Skill]

4. Reflect on how examining these influences can have an impact
I on their self-concept and body image, which can affect their own
‘ sexual decision making in the future. [Knowledge, Skill]

A NOTE ABOUT LANGUAGE:

Language is really important and we’ve intentionally been very careful
| about our anguage throughout this curriculum. You may notice

— language throughout the curriculum that seems less familiar - using the
Grade 8 pronoun “they” instead of “her” or “him”, using gender neutral names in
Lesson 2 | scenarios and role-plays and referring to “someone with a vulva® vs. a
' | girl or woman. This is intended to make the curriculum inclusive of all
' |  genders and gender identities. You will need to determine for yourseif
! TIME: | how much and how oiten you can do this in your own school and
' classroom, and should make adjustments accordingly.

MATERIALS NEEDED: PROCEDURE:

|
|
. STEP 1: Introduce the topic by telling students, “When we make
‘ decisions about significant things in our lives, we rarely do so without
. | considering the thoughts, experiences and messages we get from
| various sources in our lives. We ask people in our lives for their advice
| — and sometimes we get it even when we don’t ask for it! Other times,
| we are barely aware of how outside messages do or don’t have an
, | influence on us and our decision-making.”

Draw a large circle on the board, about 187 in diameter. On the top of
the circle write a name that reflects the population of your students
' {for the purposes of this example, we will use “Matthew™. As you are
drawing the circle and writing the name, “Matthew,” or another name
at the top, say, “Imagine for a moment that we have a teenager named
Matthew. Even though he’s still in school, he's thinking about what
he wants to be when he grows up.” In the center of the circle, write,
“Career.” Say, "He’s really good at art and photography and is thinking
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A Lesson Plan from Rights, Respect,
Responsibility: A K-12 Curricuium

Once you have put one example in each circle, ask the students to tell you what they notice
about the messages, which may be consistent or inconsistent. Ask, “Has anyone ever asked
more than one person for their opinions about something and gotten two totally different
answers? If so, what does that feel like?” Probe for, “confusing,” “overwhelming,” “helpful,” etc.

Ask, “So, whose opinions do you think will carry more weight with Matthew?” After a few
responses, acknowledge what was shared and if it has not been shared already say, “It
also depends on his relationship with each of these entities. If he is particularly close with
someone, or has relied on their advice in the past and it's helped him, he may consider their
thoughts more seriously than other people’s.” (13 minutes)

STEP 2: Say, “Now we are going to look at sexual decision-making and the people and
entities that can have an impact on these decisions.” Break the class into groups of four.
Once they are in their groups, tell them they are going to work together on a scenario in
which they’ll have a character who they will be mapping as they did with Matthew. Distribute
the Leah scenario to half the class and the Malik scenario to the other half. Let them know
they will have about 15 minutes in which to do their work (17 minutes).

STEP 3: After about 15 minutes has passed, ask the groups to stop their work. Tell the
students that half of groups worked on one scenario, and the other half on a diiferent one
Ask for students from various groups that had the Leah scenario to read the scenario,
alternating students for each paragraph. Ask groups to share the influences they noticed,
and their responses to the questions asked.

Next, ask for students from the other groups who had the Malik scenario to read their
scenario, alternative students with each paragraph. Ask groups to share the influences they
noticed, and their responses to the questions asked. (14 minutes)

STEP 4: Acknowledge the work they did, and ask them to hand in their worksheets. Ask
students to take out their journals and write the following questions on one of the pages
(have these written an the board or write them as you speak):

1. “Who or what do | consider before making decisions about sexuality or
relationships?”

2. “How might using alcohe! affect how | make decisions about sexuality or
relationships, and whether | stick to them?”

3. "How can thinking about people and messages around me help me with my future
decisions about sexuality and relationships?”

Ask them to write 2 minimum of three sentences in response to each question and hand in
their journals during the next class. (6 minutes)

. Advocates
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Worksheet

Leah has been with Malik for almost a year. Malik has been bringing up whether they shouid
start having sex, and Leah’s trying to figure out whether the time is right. She’s never had
sex before, and she's nervous about getling pregnant or an STD. Malik’s had sex once
before, but things didn't work out with them. Malik says he’s curious, but that he’s not sure
whether the time’s right — he’s got a lot of pians for the future, and if he ends up getting Leah
pregnant or either of them get an STD, that could really affect his hopes for coliege and
getting a scholarship.

Leah’s best friend has had sex, but he goes back and forth as to whether he thinks Leah
should, saying, “l think it's different for guys.” They hang out a lot and watch reruns of “16
and Pregnant,” as well as “East Los High,” and talk about all the people who have sex on
those shows and what's happened as a result. Leah doesn't feel like she can talk with her
mom about this stuff, because her mom was brought up in a pretty conservative household
and they've never talked about sex or sexuality. Leah does, however, have a good
relationship with her morm’s best friend, who she’s known since Leah was a baby, and feels
like she can talk with her about anything.

Sometimes, when Malik gets stressed out or nervous, he drinks. When he does this, he gets
a bit more assertive with Leah — as she tells her best friend, “he’s all hands when he drinks.”
They've almost had sex a few times when he’s gotten like this, but Leah’s always toid him to
stop and he has. She loves Malik. she really does — she’s just not sure whether the time is
right or whether he'’s the one.

Instructions:

1.0n the back of this sheet, map the influenicss in Leah’s life by writing the message(s)
she’s getting from each in the circles provided.

2.ls anyone missing, even if they’re not listed in the story? If so, add them in to the
“other” circle and add in what possible messages she might get from them about her
decision.

3.We found out that Malik drinks sometimes — how does that come into piay when it comes
to Leah’s decision?

4. Who or what do you think has a LOT of influence on Leah? Why?

5.What does this tell you about making decisions about big things in your life, like sex and
sexuality?
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Worksheet

Malik

Malik has been with Leah for almost a year. Leah has been bringing up whether they should
start having sex, and Malik’s trying to figure out whether the time is right. He’s never had
sex before, and he's nervous about getting Leah pregnant or getting an STD. Leah’s had
sex once before, but things didn’t work out with them. Malik’s curious, but he’s not sure
whether the time’s right — he’s got a lot of plans for the future, and if he ends up getting Leah
pregnant or if either of them get a really serious STD, that could impact his hopes for coliege
and getting a scholarship.

Malik’s best friend has had sex, and reguiarly asks Malik what he's waiting for. He’s even
asked Malik a few times whether he's hesitating because maybe he likes guys, not girls.
Malik watches porn sometimes when he’s home alone, and is nervous about whether he'll
know what to do. Malik's parents are very devout Catholics, and they don’t talk about sex or
sexuality except to talk about abstinence and waiting for marriage. Malik is the youngest of
four children, but his brothers and sisters are all older and don’t live at home anymore. He
only sees them at holidays and doesn’t consider himself close to any of them.

Sometimes, when Malik gets stressed out or nervous, he drinks. That's when he feels most
comforiable talking about sex with Leah — and when he fesls like they're really close.

Instructions:

1.Cn the back of this sheet, map the influences in Malik’s life by writing the message(s) he’s
getting from each in the circles provided.

2.is anyone missing, even if they’re not in the story? If so, add them in to the “other” circle
and add in what possible messages he might get from them about his decision.

3. We found out that Malik drinks sometimes — how does that come into play when it comes
to his relationship with Leah?

4.\Who or what do you think has a LOT of influence on Malik? Why?

5.What does this tell you about making decisions about big things in your life, like sex and
sexuality?
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Birth Control Basics

A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum

Fostering responsibility by respecting young people’s rights tc honest sexuality education.

|

|

| ]
| )
|

n

|

|
L TARGET GRADE: Grade 8 i
Lesson 8

ADVANCE PREPARATION FOR LESSON:

« Print one set of the three category cards with one gach of the
following per page:

Protects for a Few Years {Long-Acting Methods)
Protects for a Month (Short-Acting Methods)

Protects right now

» Seven method cards copied double-sided so that the method
is on one side and the three statements are on the other side ~
| two sets needed as noted in the materials section

abstinence

external condoms
pills/patchyring
IUDs/shot/implant
withdrawal

emergency coniraception

dual use

| LEARNING OBJECTIVES:

By the end of this lesson, students will be able to:

1. Describe the impact of correct and consisient use of a birth
control method on how effective it is at preventing pregnancy.
[Knowledge]

a person may start to have vaginal sex and when they may
wish to get pregnant, which makes using effective birth control

1
r
‘ 2.Correctly recall that there is generally a gap between when
|
| impertant. [Knowledgs]

|

3.8tate correctly what emergency contraception is.
{Knowledge]

A NOTE ABOUT LANGUAGE:

Language is really important and we’ve intentionaily been very careful
TR 4rou; about our language throughout this curriculum. You may notice
plive = language throughout the curriculum ithat seemnis {ess familiar - using
- the pronoun “they” instead of “her” or “him”, using gender neutral
names in scenarios and role-plays and referring to “someone with a
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A Lesson Plan from Rights, Respect,
Responsibility: A K-12 Curriculum

some protect for a short time, like one month, and some protect for a long-time, sometimes
even a few years.” Review the following 7 methods of birth control one at a time by showing
the card with name of the method on it, stating the information about the method below and
then tape the method card in the correct column you have aiready created.

“Abstaining from vaginal sex is the only 100% effective way to prevent pregnancy when
done consistently and correctly. In fact, it is the method used by most 8th graders. Ask
students what you mean by “when done consistently and correctly.” Affirm or correct their
statements until you feel satisfied that that they understand that abstinence only works when
people use it every time. This means a penis not going inside another person’s vagina. Tell
them that most people are not abstinent forever but choosing to delay having sex until you
are a bit older can be a very healthy choice.” [Place in the “protects right now” category.]

“External condoms (sometimes calied male condoms) are worn on a penis. Anyone can buy
them at the store (including 8th graders) and they are very effective ai preventing pregnancy
when used consistently (meaning every time a couple has vaginal sex) and correctly. They
also have the added bonus of protecting against most sexually transmitted diseases or
STDs.” [Place in the “protects right now” category ]

“The birth control pill, the patch and the ring all contain hormones that are very effective at
preventing pregnancy. The patch and the ring work for a month at a time and then have to
be replaced. The patch you replace once a week and the ring you replace once a month.
The pill needs to be taken once a day, at the same time every day. A pack of pills lasts one
month and then you need to start the next pack. These are called short-acting methods that
you can get from a clinic.” [Place in the “short-acting- protects for a month” category.]

“Most IUDs, the shot and the implant contain hormones that are very effective at preventing
pregnancy for anywhere between a few months (3 months for the shot) and many years (up
to 10 for some 1UDs). These are called long-acting methods that you can get from a clinic
100.” [Place in the “long-acting- protects for a few years” category.]

“Withdrawal, often called pulling out, is when a penis is removed from a vagina before
sperm are ejaculated to prevent pregnancy and while it is not as effective as some other
methods, it is definitely better than not using anything. It is not, however, the same thing as
abstinence.” [Place in the “protects right now” category.]

“Emergency contraception, often called Plan B, is medicine that is taken after unprotected
vaginal sex to prevent pregnancy and the sooner it is taken after vaginal sex, the more
effective it is.” [Place in the “protects right now” category.]

“Dual use is when people who have vaginal sex wani to get the most effective protection
possible by using a condom in addition to another method (a condom and the pill, a condom
and the 1UD). This doubles their protection and helps protect them against both unintended
pregnancy and sexually transmitted diseases. But this does not apply to using two condoms
at the same time, which should not be done, as that can cause the latex to break.” [Placa

a dual use sign in all three categories to show that a wide variety of methods can be used
together.] (15 minutes)
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How Well Do | Communicate With Others?

A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum

Fostering responsibility by respecting young people’s rights to honest sexuality education.

Grade © ‘
Lesscn 2

ADVANCE PREPARATION FOR LESSON:

Print out enough copies of the “How Well Do | Communicate?” roles
and cut them into thirds. Put each role into separate piles, and from
that create enough triads for the entire class (for exampie, if you have
24 students, you would create 8 complete sets with each having a
partner one, a partner two and a judge to create one complete set).
You may wish to put each set together with a paper clip for easy
distribution in class.

By the end of this lesson, students will be able to:

1.Describe at least two characteristics of effective communication.
[Knowledgs]

2.Apply effective communication skills to a scenario relating
to communicating with a partner about having a sexual
relationship. [Knowledge, Skiil]

A NOTE ABOUT LANGUAGE:

Language is really important and we’ve intentionally been very

careful about our language throughout this curriculum. You may notice
language throughout the curriculum that seems less familiar - using the
pronoun “they” instead of “her” or "him”, using gender neutral names in
scenarios and role-plays and referring to “someone with a vulva® vs. a
girl or woman. This is intended to make the curriculum inclusive of all
genders and gender identities. You will need to determine for yourself
how much and how often you can do this in your own school and
classroom, and should make adjustments accordingly.

PROCEDURE:

STEP 1: Say, “Today, we are going to looking at how we communicate
with other people. Have any of you ever said something to another
person, and they've reacted in a surprising way — or some way that
didn't make sense?” After students react, say, "A lot of times we
immediately wonder, ‘wow, what's wrong with them? Why didn’t they
get what | was saying?’ Rather than blame the other person right
away, we need to take a look at how we communicate, and whether
we're being as ciear as we think we are!” (2 minutes)

STEP 2: Ask the class to get into pairs and to make sure they
have something to write with. Distribute the blank sheets of paper

and say, “I'im going o distribute two tnhings to vou right now. First,

everyone should get g blank sheel of paper, Once you all have that,
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A Lesson Plan from Rights, Respect,
Responsibility: A K-12 Curriculum

The person was really clear

The person was specific

The person compared what was on the sheet 10 something else | already knew
| spoke up and asked questions to make sure | understood

The person didn’t get frustrated; if | didn’t get it they tried again

« o @« 9 o

Then ask, “When something you drew didn’t match, or if you didn’t end up completing the
drawing, why do you think that was?” Record these responses under the “Didn’t Work Well”
column. Responses may include:

+ The communicator got frustrated with me when | didn’t understand

» The communicator rushed me -

« The communicator gave incomplete information, such as the shape but not its size or
location on the page

» | didn’t ask clarifying questions because | didn’t think | could

Ask them to review the two lists and reflect on what they notice. Then say, “Both people
have a role to play in communicating clearly. When we're the one who has something in
particular to say or get across, we can sometimes be so focused on that that we don’t think
about the other person and how they’re hearing it. If we become impatient or angry, that can
shut the other person down so they may not feel like they can ask clarifying questions - or
they may just agree to end the conversation. But both people have a responsibility to be as
clear as possible when talking with another person — and they both have an equal right to be
heard.” (10 minutes)

STEP 5: Say, “This was just about drawing a picture — we’re going to now talk about what
it's like when two people are communicating about sex.”

Divide the ciass into new groups of 3. Tell them that each group is going o have three
characiers: Pariner One, Pariner Tweo and the Judge. Each person will have a specific task,
which you will give them. Explain that partners one and two are going to communicate

with each ather about something relating to their sexual reiationship, and that they need to
reach a decision. The judge’s job is to decide how well they communicated and whether the
decision they reached made sense given how they communicated. Ask the triads fo please
not show each other what's on their sheets.

Ask whether there are any questions. Refer back to the lists on the board about what they
found worked or didn’t work when it came to communicating during the drawing activity and
tc use that in their dialogues.

Then go around the room, randomly assigning peopie the role of pariner one, partner

two and judge, making sure each triad has a pariner one, partner two and a judge. Once
everyone has a sheet, give them about 2 minutes to read it through and think about how
they want to play their role. Tell them they can make notes to themselves on their sheets,
too, if the think that would help (in particular, the judge shouid be noting what they observe
i1 the interaction). Tell them they ¢an stari, and that you will stop them after about 5 minutes
of discussion. Ask the judge not to express any opinions until you have said so. {7 minutes)

Note to the Teacher: If two cisgender, heterosexual boys end up randomly being assigned
to each other, it is possible they will have a homophobic response that could include refusing
o 0o the work or speaking or making gestures that mimic their understanding of gay male
\) Advocates
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How Well Do | Communicate With Others?
A Lesson Pilan from Rights, Respect,
Responsibility: A K-12 Curriculum

stereotypes. Some boys may be fine doing the role plays. but someone from another group
might make a homophobic comment about it. Should this happen in your class. it's important
to stop what you are doing. notice the interaction, and ask for the class members 10 reflect
on what's happening and why. Direct the students back to your class groundrules — and
reinforce the agreement to be respectful — and that making homophobic comments is not
respectful.

STEP 6&: After about 5 minutes, ask the groups to stop their work. Then ask the judges to
take 2 minutes to share with their partners what they thought. After 2 minutes, ask for the
class’ attention and process the activity using the following questions:

» What was it like to do that? What was [easy, chaltenging, fun, boring — add in their
responses} about i{?

- Partners one and two — how do you think you did? Did you feel you were clear? Was
your partner clear?

» Judges — what did you think of how the partners did? Can you share an example of
when the two partners were on the same page and when they weren't? Why?

« How many partners compromised and changed their minds? What caused you
do that?

Say, “it's so common for people to misunderstand each other — it can happen in friendships,
family relationships and between boyfriends and girlfriends. Communicating about sex
carries a bit more responsibility with it — it's a big decision to make, even if one or both
people have already had sex before. Each decision with a partner is a new decision — so
it's important to know and communicate what you are and aren’t interested in deing, and to
respect where the other person is if it's different from where you are.”

Distribute the homework and briefly review the assignment with the students. Then distribute
the exit slips and ask them to complete them and hand them to you as they leave class.
(13 minutes)

RECOMMENDED ASSESSMENT OF LEARNING OBJECTIVES AT

CONCLUSION OF LESSON:

The in-class activities all serve to fulfill the learning objective for this lesson. The homework
assignment contextualizes the learning in the world around the students.

HOMEWORK:

Worksheet: “Communication in the Media” — have students take note of videos or shows
they watch over a week’s period and notz what from class they saw examples of.

Q Advocates
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A Lesson Flan from Rights, Respect,
Responsibility: A K-12 Curriculum

banana and condom you will be using in a moment and announce, “Today’s the day!” After
students stop laughing, put these on the desk and say, "Okay, that was a pretty dramatic way
to tell you that we’re going to be talking about condoms today. Let's start with what you know
- what, if anything, have you ever heard about condoms?”

Record students’ responses on the board. As you write, validate what is correct and correct
any misinformation you hear. For example, you may hear

- They protect against pregnancy and STDs (correct)
« They come in different sizes (correct) f
« You can get them for free (correct)

« They don't really work (incorrect — if used correctly and with every sex act that
involves a penis, they are around 97% effective at preventing pregnancy and most
STDs, including HIV, the virus that causes AIDS) (5 minutes)

2: Say, “These days, it's really easy to find condoms. But finding them easily won't
amount to a whole lot if we don’t know how to use them correctly. So we're going to practice.”

Take one condom out and either a banana or the wooden penis model. Go through the steps
on the teacher’s guide one at a time, holding up the condom and/or model to make sure all
students can see.

When you open the condom at the beginning of the demonstration, say, “You'll notice that
condoms come coated with a kind of liquid — that’s cailed ‘lubricant.’ As you'll see in a minute,
this can make the condoms kind of slippery. Mosi condoms come like this. Some, however,
are unlubricated. If you were to have an unlubricated condom, you can add some of this [hold
up the tube of lubricant], which is a lubricant made specifically to use during sex. There are
lots of different kinds of lubricant; whatever you use should be water-based. Do NOT use
hand lotion or Vaseline or anything else with oil in it as a lubricant, as the oil will break down
the latex in the condom and can cause it to break.

There are also different materiais that condoms can be made of including latex, poiyurethane
and lamb skin. Lamb skin condoms do not protect against STDs, including HIV. Unless you
have a latex allergy, latex condoms are the most effective if used consistently and correcily.”

Once you have completed your demonstration, ask whether there are any questions. Take
about five minutes worth of questions and tell the students that they are going to now practice
deing this on their own. (10 minutes) '

STEP 3: Divide the class into pairs. Distribute a banana and two condoms to each pair, as
well as the Steps to Putting on a Condom handout. Decide who will go first, and have the
other person follow along on the steps sheet while the first person tries to go through the
steps in order as you just demonstrated, doing their best to recall each step and in the correct
crder. Instruct the second person to gently remind the first person of a missed step, but that
they should give the first person a chance 1o try to remember what they can. Tell students
that if anyonea were 10 drop or tear a condom by accident. they shouid raise their hand for a
replacement. Tell students they'll have about 5 minutes in which i practice, and that they
should not switch partners untit you instruct them to. As students are working. walk around
the room to chserve their work. (10 minutes)
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A Lesson Plan from Rights, Respect,
Responsibility: A K-12 Curricuium

STEP 4: After about 5 minutes, ask students to stop where they are and switch roles — the
first person will now moniter the steps on the sheet, and the second person will practice
putting a condom on the banana with the first person’s support as needed. Remind the
students that they have about 5 minutes in which to do this. Again, walk around the room to
observe students as they do this. (§ minutes)

STEP 5: Once the students have both gone, distribute the hand wipes and dispose of the
used condoms. From the front of the room, process their experience using the following
questions as a guide:

s What was it like to do that?

What was [easy, difficult, fun, weird, awkward ~ fill in their responses here] about it?

Did anything surprise you about doing this?

Did you learn something new you didn’t know about condoms before?

» What's one thing you plan to do differently now that you've practiced putting on and
taking off a condom?
(10 minutes)

STEP 6: Say, “I said earlier that having condoms doesn’'t mean anything if you don't know

~ how to use them. Well, knowing how fo use condoms doesn’t mean anything if you don’t
actugally have them in the first place! What are some places you know of where you can get
condoms? if you know whether these are free or whether you need to buy them, let’'s be
sure to add that”

Record responses on the board, adding in any or all of these as they apply to your school or area:

+ In the school health center/nurse’s office (free)

At a local health clinic [be sure to name the ones in your areg] (free)

At different stores [be sure to name the ones in your area] (cost)

From an older sibling, friend, parent/caregiver or other trusted aduit (free)
« Online (cost — and you need a credii card to crder them)

Say, “Ii's great that we have all these options for getting condoms. Your homework for next
class is io see what it's like to actually try to get them yourseives.

Before the next class, you need to visit one of these places and get a condom. In each
situation, you must interact with at least one adult. For example, if it's here at school, you
can't just grab a condom from the basket and run off. You have to at least say to an adult,
‘May | have some condoms, please?’

Now, 1 don’t want you to spend any money, so if you were to go to a store, just go up to
someone who works in the store and ask where the condoms are, go to the section, and
look through them. You can even take a picture of them with your phone if you want. If an
adult looks at you funny make a note of it on your worksheet and you can aiso show the
adult your homework if that would help. Again. you don't need to spend any money.

Advocates
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A Lesson Plan from Rights, Respect,
Responsibility: A K-12 Curriculum

| am going to give you a sheet with some questions on it about your experience doing this.
Complete the sheet and bring it with you to the next class.

Now, one thing | am going to give you a heads up about. | am very intentional about you
going as 9th graders because some adults might have a reaction to you, as ninth graders,
asking about condoms. You need to know there is no minimum age at which you can get
condoms — you have a right to access them at any age. So if any adult were to make a
comment about your age, be sure to tell them that you know that using condoms is the
responsible thing to do and that you have the right to get them if you wish.”

Answer any questions about the homework assignment. Then answer any remaining
questions they imay have about condoms or condom use and close the class. (10 minutes)

The modeling of condom use and actual practice will fulfilt learning objective number one;
the students practicing putting the condom on the model will reinforce the first learning
objective and fulfill the second. The homework assignment will fulfill the third learning
objective.

“Creating Condom Confidence” Worksheet — after obtaining a condom through one of the
sources mentioned in the lesson, students will write a brief reaction to the experience using
this worksheet as a guide.



Teacher’s Guide:
Steps to Putting on a Condom

. MAKE SURE YOU BOTH CONSENT TO WHATEVER YOU PLAN TO DO SEXUALLY.
We often see examples in the media of people spontaneously having sex — but regardless of
whether either or both people have had sex before, with each other or anyone eise, each new
sex act is an opportunity to talk about what you do and don't want to do. If vou haven't cleariy
told the other person you want to have sex, and they haven't told you, you shouldn't have sex
— regardless of whether you plan to use condoms!

. MAKE SURE YOU HAVE MORE THAN ONE CONDOM (hold up a few). Condoms can be
slippery, and if you only have one and it falls on the floor, you can't rinse it off and use it, you
have to throw it away and get a new one.

. CHECK THE EXPIRATION DATE. On each condom pack, there is an expiration date based
on when the condom was made. If it is past the expiration date, do NOT use the condom.

. CAREFULLY OPEN THE CONDOM using the jagged edge as your guide, Do NOT use
your teeth.

. CHECK WHETHER {T'S RIGHT SIDE UP. The condom will only roli one way, so you want

to make sure it's right side up. (Walk around the room with the condom in your hand to
demonstrate this). If you were to put it on the wrong side up, it'd be best to throw that condom
away and start fresh. That's because a penis produces a small amount of fluid called “pre-
ejaculate” that can transmit STDs, and may sometimes contain sperm. If that gets into the
condom’s other side, it will get into the other person's body.

. GENTLY PINCH THE TIP OF THE CONDOM to get air out. This wili create space for the
semen during ejaculation.

. PLAGE THE CONDOM ON THE HEAD OF AN ERECT PENIS. If a person is uncircumcised,
you may need to gently pull back their foreskin as needed before putiing the condom on.

. ROLL THE CONDOM ALL THE WAY DOWN THE PENIS. if you only roli down part of the
way, you risk the condom coming off — and you expose both partners to more skin-to-skin
contact, which is a higher STD risk if one partner has an infection.

. SEX ACT — ORGASM AND EJACULATION. You must use one condom per sex act. This
includes if you're having more than ong kind of sex during one encounter. For example, a
penis that goes inside an anus should not go inside a vagina without taking that condom
off and starting with a fresh one. That’s to avoid getting bacteria from the rectum inside the
vagina.

10. PULL THE CONDOM-COVERED PENIS OUT AND AWAY FROM THE OTHER PERSON’S

BODY. Especially as someone is just iearning how {0 use condoms, they may be a little
clumsy handling them. You want to avoid removing a condom over a pariner’s body to avoid
spilling the contents on or inside them.

11. PULL THE CONDOM OFF, TIE THE END IN A KNOT TO AVOID SPILLAGE, AND THROW

IT IN THE GARBAGE. Never flush a condom down the toilet as it can clog the toilet. If you
are somgplace where you do not necessarily have privacy, you can wrap the used condom in
some toilet paper to be more discrete about it before throwing it away.
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Bkt Respeet. imess £ ALy,



10.

1.

Student Worksheet:
Steps to Putting on A Condom

GIVE AND OBTAIN CONSENT FOR HAVING SEX.

HAVE MORE THAN ONE CONDOM.

CHECK THE EXPIRATION DATE.

CAREFULLY OPEN THE CONDOM. NO TEETH!

CHECK WHETHER IT’S RIGHT SIDE UP.

GENTLY PINCH THE TiP OF THE CONDOM TO GET AIR QUT.

PLACE IT ON THE HEAD OF AN ERECT PENIS.

ROLL THE CONDOM ALL THE WAY DOWN THE PENIS.

SEX ACT - ORGASM AND EJACULATION.

PULL THE PENIS OUT AND AWAY FROM THE OTHER PERSON’S BODY.

PULL THE CONDOM OFF, TIiE THE END IN A KNOT TO AVOID SPILLAGE,

AND THROW T IN THE GARBAGE.

[REMEMBER: YOU CANNOT RE-USE A CONDOM!]
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Homework: Do You Have Condom Confidence?

Name: Date:

INSTRUCTIONS: Please respond honestly to the following questions and hand your
assignment in during our next class period. Your answers will NOT be shared with the class.
(Remember, you can't just ask a friend or family member for one or to get one for you)

1.Where did you go to get your condom? f it was a store or clinic, please put down the
name and address here:

2. On what date did you get your condom?

3.Who did vou talk with at the office/clinic/store about condoms?
(Feel free to say who this person was e.g. store manager, pharmacist, you don‘t need to
get a name):

4. How did this person react to you when you asked for condoms or asked where they were
located?

5.How did it feel to experience getting/asking about condoms? How do you think doing this
may help you in the future?

,\)_ Advocates
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We All Have Rights

A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum

Fostering responsibility by respecting young people’s rights to honest sexuality education.

Grade 10
| Lesson3

ADVANCE PREPARATION FOR LESSON:

. Take the Teacher's Guide — What Are My Rights? and go to the
websites as indicated in order to fill in the comrect information
about the laws in your state and resources in your area.

- Take a sheet of newsprint paper and write, “Parking Lot” at the
top in large letters. Post it at the front of the room but over to
the side so that you can access it easily but not have it be the
main focus during the lesson.

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to:

1.Describe at least three laws in their state relating to minors’
rights and sexual and reproductive health. [Knowledge]

2.1dentify at least one belief they have relating to sexual and
reproductive decision-making. [Knowledge, Affect]

3. Apply their knowledge and self-reflection to accessing reliable,
accurate information about sexuality- and reproductive health-
related laws. [Knowledge, Skill]

A NOTE ABOUT LANGUAGE:

Language is really important and we’ve intentionally been very careful
about our language throughout this curricufum. You may notice
language throughout the curriculum that seems less familiar - using the
pronoun “they” instead of “her” or “him”, using gender neutral names in
scenarios and role-plays and referring to “someone with a vulva® vs. a
girl or woman. This is intended to make the curriculum inclusive of all
genders and gender identities. You will need to determine for yourself
how much and how often you can do this in your own school and
classroom, and should make adjustments accordingly.

PROCEDURE:

STEP 1: Say, "When it comes to sexuality, there are some situations
in which, as teens you have rights — even though you're under the age
of 18. There are also, however, some issues in which your parents/
caregivers need to legally be involved. Today's class will start by taking
a look at some of the legal rights you have relating to sexual and
reproductive heaith.”

Tell students that, because this is such a complex topic, there may

he some questions or issues that come up that you wili need to get
some more information about before responding to them. Point out the
“parking lot” newsprint sheet that you posted before they came in.

- Y. Advocates
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A Lesson Plan from Rights, Respect,
Responsibility: A K-12 Curriculum

Explain that if something is raised that you need a bit more research to answer, you or
someone in the class can put it up on the parking lot and you'll find the information and
share it during the next class.

Distribute the “What Are My Rights?” quiz, but ask them not to put their names on it. Tell
them that it is designed to get a sense of what they do and don’t know coming into this
class. Tell them they have about 5 minutes in which to complete the quiz, and that if they
don’t know the answer, they can simply guess. (7 minutes)

STEP 2: Go through the responses using the Teacher’s Guide: What Are My Rights?
Answer any guestions students may have, writing any questions to which you don’t know
the answers up on the Parking Lot. (12 minutes)

Many of the laws relating to sexual and reproductive health and rights
refate to abortion, and can be sensitive to discuss. especially given different religious and
personal values and beliefs in the classroom.

Tell the students they are now going to take some of these facts and consider them
when they are used in a real-life situation.

Distribute the worksheet, “Who Did the Right Thing?” Ask for students to volunteer to read
each of the paragraphs aloud, alternating students per each paragraph. Once the story has
been read, instruct the students to decide which of the characters they think did the right
thing in this situation. (7 minutes)

STEP 4: Once everyone has recorded their ratings, divide the class into groups of 4. Once
they have gotten into groups of 4, instruct them to discuss who they think did the right thing,
and to try and reach agreement on the ratings. Explain to students that they can change
their vote at anytime, but that they should only do so if they truly agree. Tell {he class they
will have about 8 minutes in which to do this. (9 minutes)

STEP 5: After about 8 minutes, stop the small group discussions. Ask, “How many groups
were able to agree on their rating?” Go around the room and ask the groups to state who
they felt was the most just. List the names of the characters on the board who are ranked as
most just, along with a checkmark next to them to indicate additional rankings.

Ask students to explain why they rated the characters as they did.

(13 minutes)
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Quiz: What Are My Rights?

. If ateen becomes pregnant, who has the right decide what the outcome of the pregnancy will be?

a. Only the pregnant teen

b. The pregnant teen and their parents
¢. The pregnant teen's partner

d. The pregnant teen and their pariner

. Up until when in a pregnancy does someone have the right to have a legal abortion?

a. Itis only legal in the first trimester (up until 12 weeks)

b. ltis legal anylime during the preghancy

¢. ltis legal in the first imester. and in some states, into the second trimester
d. ltis legal only during the first 7 weeks

. Do teens have the right to get birth control from a clinic without parental permission or notification?

a. No

b. Yes

c. It depends on the teen’s age

d. It depends how the clinic is funded

. Do teens have the right to buy external or internal condoms at a store no matter their age?

a. No

b. Yes

¢. ltdepends on the teen’s age

d. !t depends on a state’s law and the type of contraception

. I someone gives birth to a baby, but realizes that they don’'t want to be a parent and knows they
don't have family help to take care of the baby, what choices do they have?

a. They can bring the baby to a hospital or police station or other “safe house” without getting
into trouble
b. They can hring the baby to a hospital, but have to do so anonymously so they don't get in trouble
c. They must remain the baby's parent and keep it
d. They must find another family themselves who will adopt the baby

B. Can a transgender minor begin taking hormones without a parent's permission?

a. Yes-— as long as they are 13 or older

h. No

¢. Yes - as long as they can pay for it themselves

d. They can if it's testosterone, but not if it’s estrogen

. If someone over the age of 17 has sex with a person who is under the age of 17, is it against the law?
a. No

b. Only if itis their first time having sex, depending on the state they live in
c. Yes
d. lt depends on the age of the younger, and on the state they live in

. Does a teen have the right fo get tested for STDs at a clinic without their parents’ permission or consent?
a. Yes

b. Only if they are being tested for s viral infections, like HIV or HPV

c. Only if they have already had an STD

d. No
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Teacher’s Guide: What Are My Rights?

1. if a teen becomes pregn?nt,?vho has the right to decide what the outcome of the pregnancy will be?

a. The pregnant teen

Although a pregnant teen (or person of any agel) may find it useful to speak with their pariner (if they
are in & relationship) or a pareat, caregiver or other trusted adult about their decision, in the end it is
that person’s legal decision about what to do.

In some cases, however, the decision they make may require parental consent or notification. For
example, in our state, a teen who chooses to have an abortion must {have parental consent, notify cne
or both parents — fill in the information relating to your state from http:/fiwww.guttmacher.org/statecenter/
spibs/spib_PIMA.pdf]. In most cases, states that require parental consent or notification also have
alternate legal procedures in place for teens. For example, a teen can go to a judge to have permission
granted to have the abortion. This is called “judicial bypass.”

2. Up until when in a pregnancy does someone have the right to have a legal abortion?
a. ltis legal in the first trimester, and in some states, intc the second frimester

Nationwide, abortion is legal through the first 12 weeks or first trimester of pregnancy. Different siates,
however, have different laws about when after that abortion can no longer be dene — or when it can be
done but requires a second physician to be invoived in the procedure. This ofien depends oh what's
called “fetal viability,” or when a fetus could survive on its own ouiside of the uterus. In our state, the law
says that [fill in the law information from hitlp://iwww.guttmacher.org/statecenier/spibs/spib_PLTA pdi].

3. Do teens have the right to gat birth control from a clinic without parent permission or notification?
a. It depends how the clinic is funded

Most states have laws that permit minors {people under the age of 18) to obtain contraceptive
methods without parental consent or notification. A few states, however, don’t specify contraceptive
methods but just refer to access to healthcare in general. Generally speaking, most clinics who provide
contraception receive funding from the federal government under something called “Title X" (that's
Roman numeral ten, not an “x”), but most private doctors do not receive Title X funding. If a clinic
receives Title X funding they must provide contraception without a parent/ caregiver's consent. It's
always a good idea to ask, when making an appointment or when you arrive at the clinic, what their
policy is about parental consent.

In addition, methods that are designed to be permanent — like vasectomy and tubal ligation
(sterilization) are not available in the US for people under the age of 18. This is considered the legal
age at which a person can consent to have any kind of surgical procedure, and these methods would
fall under that category.

4. Do teens have the right to buy externali or internal condoms at a store no matter their age?
b. Yes

Some adults may disagree with the idea of young peopie having sex, rather than being impressed by
how responsible they are being by knowing they need to use condoms of some kind to protect against
STDs and/or pregnancy. If a store owner were to say, “No, you're too young” to someone under the age
of 18, that person needs to clearly, but respectfully, inform that person that they have a legal right to
purchase condoms — there is no minimum age requirement.
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5. If someone gives birth to a baby, but realizes that they don't want to be a parent and knows they
don't have family help to take care of the baby, what choices do they have?

a. They can bring the baby to a hospital or police station or other "safe house” without getling into
trouble

All 50 states have what are called “safe haven” or “safe surrender” laws that allows someone who

has given birth but cannot care for the baby the opportunity to bring the baby to a designated place
without being arrested for child abandonment. Each state and area will have designated a different
place — and will have a maximum age for the baby, after which time the law no longer applies. in our
state, the law is {look up and provide the law for your state from hitps:/Awww.childwelfare.gov/pubpdfs/
safehaven.pdi]

8. Can a transgender minor begin taking hormones without a parent’s permission?
b. No

A parent or caregiver must consent to a transgender minor - a person under 18 -beginning hormones
that will help that young person transition from the sex they were assigned at birth to their true gender
identity. One of the reasons for this is that the hormones are expensive, as is the pre-care and
therapy that many young people will have in preparation for taking hormones.

Some trans young people, however, do not live with their parents or caregivers — or were kicked out
of their homes because they are trans. These young people may end up accessing hormones on

the street — which is a very risky practice, both in terms of the quality of hormone and the potential
for sharing needles. Some health clinics serving trans youth will try to intervene in order to serve the
young person and keep them safe — but, again, it is expensive to do so and cannot be expected at all
youth health centers, clinics or doctors’ offices.

7. if someone has sex with a person who is under the age of 17, is it against the law?
d. !t depends on the age of the younger person, and on the state they live in

Most, but not all, states in the U.S. have an “age of consent” law. That's the age at which the law
says a young person is legally able to consent to have sex with another person. The age of consent
ranges from 16 to 18. In some states it is illegal for two people under the age of consent to have sex,
even if they were both the same age. Other states allow sex between two people if the older of the
two is within a certain age range. For example, in Alabama, the age of consent is 16; the allowable
age span relating to that is 2 years. So if a 17-year-old and a 15-year-old had sex, it would not be
seen as against the law. But if a 17-year-old and a 14-year-old had sex, the older person would have
committed statutory rape. “Statutory” means “legal” — so there does not have to be a physical assauit
or foree invoived for it 1o be rape under this law.

8. Does a teen have the right to get tested for STDs at a clinic without their parents’ permission or
consent?

a. Yes

A teenager should always ask the clinic’s policy on consenting to a service and confidentiality of test
results. The only thing a teen needs to keep in mind is that if they plan to pay for their tests using their
parents’ or caregivers’ health insurance, the pareni(s) or caregiver(s) will know that the test has been
done. Many clinics will offer low-cost or free testing to teens and will make sure the services done are
completely confidential.
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Using Technology _
Respectfully and Responsibly

A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curriculum
Fostering responsibility by respecting young people’s rights fo honest sexuality education.

' ADVANCE PREPARATION FOR LESSON:

| - Either download this video or ask your IT person at school to
‘ | unblock this site for you to use in class; hitps./'www youtube.
‘ | conwatch?v=bhMXI|31xf0U.
|
|
|
|

» Sexting is a particularly sensitive topic within sexuality education.
; You may wish to show this lesson and the video {o your Supervisor
I or Building Principal to ensure they support its use.

+ Go to hiip a e (U.S.
| Sexting Laws) and look up your state’s laws on sexting. Be sure
. | to ask your IT person at school to unblock this site for you to
— use in class.

Grade 10 |

iLesson b

By the end of this lesson, students will be able to:

i 1. Define what sexting is. Describe two disadvantages and two
= ; reasons why someone may sext. [Knowledge]

|
| [ 2.identify at ieast two connections between child pornography
; ' and sexting laws. [Knowledge]

3.Describe at least two facts relating to sexting iaws in their state.
[Knowledge]

' { 4.Explain at least two options for people involved in sexting
situations. [Knowledge]

| ANOTE ABOUT LANGUAGE:

| - Language is really important and we’ve intentionally been very careful
‘ about our language throughout this curriculum. You may notice

! ‘ language throughout the curriculum that seems less familiar - using the
pronoun “they” instead of “her” or "him”, using gender neutral names in

——— — ; scenarios and role-plays and referring to “someone with a vulva” vs. a
girl or woman. This is intended to make the curriculum inclusive of all
genders and gender identities. You will need to determine for yourself
how much and how often you can do this in your own school and
classroom, and shouid make adjustments accordingly.

PROCEDURE:

STEP 1: Start class by saying, “We're going to be talking today about
how we use technology with friends, pariners and even people we
don’t really know. Let’s start by looking at this brief video, which we'll
discuss together afterwards.” (1 minute)
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Using Technology Respectfully and Responsibly
A Lesson Plan from Rights, Respect,
Responsibility: A K-12 Curmculum

STEP 2: Show the video and stop it at 4:13 when the narrator starts to tatk about having a
larger discussion about consent. Process by asking the following questions:

« What do you think about sexting?

» Using both the video and some of your own thoughts, why do you think some people
might sext?

« What are some of the potentially negative things about sexting?

Say, “Laws regarding sexiing are different in every slate — but ong thing they have in common
is that a naked photo of someone under the age of 18 is considered child pornography, and
child pornography is illegal. But what does that mean when someane has taken their own
picture and send it to someone else? What happens if the person who sent it consented, and
the person who received it consented, and they didn’t share it with anyone else? is it okay
then?” (8 minutes)

STEP 3: Go through the PowerPoint, “U.S. Sexting Laws.” After you have completed slide 4,
“The Law Takes This Really Seriously,” say, “Let's take a look at the laws in our state.” Put
up the U.S. Sexting Laws website at hitp://mobilemediaquard.com/siate_main.him! and click
on your state. Go through what you find there. Ask students what they think of what you just
shared. (8 minutes)

STEP 4: After students share their reactions, say, “Once you reach the age of 18, you are
legally considered an adult and can decide for yourself what you think is right for yourseif
regarding sexting. if you are under 18, sexting is ilegal.

Divide the class into groups of three. Distribute the scenarios relating to sexting and
ask them to discuss together what they would do and then write their ideas down on the
worksheet. Tell them they have about ten minutes in which to work.

(12 minutes)

After about 10 minutes, ask students to stop. Have a volunteer read the first
scenario aloud, and then ask that group tc share what they came up with. Ask other groups
whether they had anything different or anything to add. Have a different volunieer read the
next scenario and then share from their group what they came up with. Again, ask other
groups whether they had anything different or anything to add. Continue in this way until all
three scenarios have been discussed. (15 minutes)

Retumn to the PowerPoint, moving to the last two slides, titled, "What Can You Do?”
Read through the points on these slides.

Say, "This isn't easy to talk about, and you may still have questions. Please remember you
can always talk with me — or, you may wish to continue this conversation at home with a
parent or caregiver or any other trusted adult you fesl you could spaak with about this topic.”
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Using Technology Respectfully and Responsibly
A Lesson Plan from Rights, Respect,
Responsibility: A K-12 Curricutum

Describe the homework assignment and close the class. (6 minutes)

RECOMMENDED ASSESSMENT OF LEARNING OBJECTIVES AT CONCLUSION
OF LESSON:

Watching and discussing the video will achieve the first learning objective. Going through
the PowerPoint and website information will achieve the second and third leamning
objectives. Completing the scenario worksheets will achieve the fourth feaming objective.

HOMEWORK:

Have students tell four other students about what they learmned in class today and complete
the "Spreading the Word” worksheet.
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Worksheet: Sexting Scenarios

SCENARIO ONE

Another student at school has started asking your friends about you. You think they're kind
of cute and might be interested in something with them, but you're not quite sure. Somehow,
they gat your cell number and text you, "Hey.” You're not expecting that, so you text back,
“Who is this?” The answer you get is, “It's me,” followed by a naked picture of them.

What should you do?

SCENARIO TWO

You're in a relationship with someone, and you're really into each other. Part of your
relationship is io send sexy texts back and forth, talking about how attracted you are to each
other. One day, your partner texts, “How about sending me something | can look at and think
of you?” You don’t see anything wrong with it, especially since things are so good betwesn
you. You send a naked pic with the text, “Just 4 you, k?” They text back how much they love
it. The next day, three different pecple tell you how hot they thought your picture was.

What should you do?

SCENARIO THREE

You and your pariner have been together for 3 months. You like each other’s friends, you like
spending time {ogeiher, you're really in sync with what you do and don't like sexually. You
have sexted each other a few times, both texts and sexy photos. Neither of you has shared
your pictures with anyone else, and promised you never would. As the school year goes on,
you meet someone you click with instantly. You're instantly hooked, and feel you need to be
the one to tell your partner that it's over. Unfortunately, they find out from someone else and
freak out. They go to their Instagram account, and start posting the naked photos they have
of you online.

What should you do?
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Name:

Homework:
Spreading the Word

Date:

INSTRUCTIONS: Lots of students don’t know the information we went over in class {oday.
Your job is to find four different people your age between now and next class and share two
things about sexting you remember from class with them. Then complete the table below

and hand it in next class.

First name of
student you
spoke with

Date of
conversation

What two things did
you share with them
from class?

How much of
this was new to

them?

i e —————————
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Sexual Rights: Who Decides?

A Lesson Plan from Rights, Respect, Responsibility: A K-12 Curricuium
Fostering responsibility by respecting young people’s rights to honest sexuality education.

I Grade 12
Lesson 3

ADVANCE PREPARATION FOR LESSON:

+ Create 10 small groups and assign each group a Senior Send-
. Off Role (see handout) for the class activity

+ Make 10 copies, one for each small group, of the Senior Send-
Off Roles for the small groups and paper clip them together

+ Make enough copies of the Resource list for half the students in
class; cut the sheets in half so that each student will receive a
half sheet

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to:

1. ldentify their own feelings about a specific type of law relating to
statutory rape. [Affective]

2.Describe at least iws messages about sexual consent, abuse,
age and gender, and the source(s) of those messages.
[Knowledge]

Language is really important and we’ve intentionally been very careful
about our language throughout this curriculum. You may notice
language throughout the curriculum that seems less familiar - using the
pronoun “they” instead of “her” or *him”, using gender neutral names in
scenarios and role-plays and referring to “someone with a vulva” vs. a
girl or woman. This is intended to make the curricuium inclusive of all
genders and gender identities. You will need to determine for yourself
how much and how often you can do this in your own school and
classroom, and should make adjustments accordingly.

STEP 1: Say, “There are parts of sex and sexuality that are for us as
individuals to decide for ourselves. We all have rights — even when
you're under 18, you have some rights. Yet there are some aspects of
sex and sexuality that society has created laws about. Can you think of
any examples?” Probe for laws about sexual assault, abortion, being
naked or having sex in public.
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A Lesson Plan from Rights, Respect,
Responsibility: A K-12 Curriculum

Say, “Sometimes a law is passed that makes sense to some people, but not io others. And
as you know, laws can be interpreted by different judges and different lawyers. We're going
to look at an exampie of this today.”

Distribute the handout, “Senior Send-Off.” Ask for volunteers io read aloud one part of the
handout. Once the entire handout has been read, say, “I'm guessing you all have some
reactions to this story! You're going to get a chance to talk about it — but you're going to have
to do it in character.” (5 minutes)

2: Explain ihat you are going to divide the class into 10 small groups. Each smali group
will be representing one person in the story. Tell them that you are going to give them 15
minutes to prepare how they plan to play their role, which will be provided to them.

Divide the class into 10 groups, and distribute the roles. As they work in their groups, walk
around the room and listen to their conversations, answering questions or contributing
guidance as necessary. (17 minutes)

STEP 3: Once 15 minutes are up, tell the class that, although they worked on their roles as a
group, they need to decide who will be the first speaker to represent their group as if they are
one person. Tell them that others in the group will be able to speak as well, but that someone
has to stari.

Then tell the groups where they should position themselves. What this looks like will depend
on your classroom, but one suggestion is as follows:

Judge
Senior accused student First-year student
Defense attorney Prosecuting attorney
Parents of senior student Parents of first-year student
Friend of the senior student Friend of the first-year student

Members of the Senior Class Council

Ask the Prosecuting Attorney to go first, present the case, and then have the Defense
Attorney respond. Have the judge cali on other witnesses as outlined in their instructions. Tell
them that each person will have no more than 2 minutes to make their case. (17 minutes)

4. After everyone has spoken, the judge will share their collective verdict with the
class. Once the verdict has been shared, thank the class for their work, and ask everyone to
return to their original seats.
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Story: Senior Send-Off

A 17-year-old high school senior with an excellent GPA has already been accepted to
college. They are liked by everyone at school, both students and teachers. They have a good
relationship with their parents, and are an active member of their faith community. They tutor
students who need it, and volunteer at the animal shelter in town.

An unofficial tradition at their school is something called “Senior Send-Off,” in which
graduating seniors compete to see who can have sex with the youngest student they can find
at the same school. This tradition is not sanctioned by the school, although considering some
of the graduates work as staff at the school, it's possible that some know about it and simply
look the other way.

The 17-year-oid student has been helping a first-year student with their homework. That
first-year student seems to look up to - perhaps even like? — the 17-year-old. The 17-year-

old decides to try something sexual, just a kiss, and the first-year responds positively. They
make out for a while, and end up having sex. They are both happy afterwards, but for different
reasons.

When it is over, the 17-year-old smiles and says, "Just out of curiosity, how old are you?” The
first-year student says, “I'm 14, why?” The 17-year-oid says, “Well, thanks to you, | may have
just won a contest,” and tells them about the Senior Send-Off and that they need to be able to
tell the senior class council how old they are.

The first-year student is confused — and then furious. “Wait — you're saying this is only a
game? | thought you were interested in me.” The 17-year-oid, so excited by the idea of
winning the competition, is confused — and then realizes that the first-year student really
liked them.

The first-year student goes home, and their parents notice they’re really upset about
something. The first-year student tells their parents what happened. The parents flip out, yell,
“But you're 141" and call the police. By the end of the day, the 17-year-old has been arrested
for statutory rape; a few days later, the student’s parents are notified that the coliege their child
was accepted to has cancelled their offer of admission.
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Senior Send-Off Roles

FIRST-YEAR STUDENT

You are really upset and offended by what happened with the other student. You did consent
to have sex with them, but you certainly would not have had you known in advance that this
was part of some contest. You feel humiliated, and since everyone now knows what happened
{0 you, you want the Senior to pay.

FIRST-YEAR STUDENT'S PARENTS

You are as upset as your child. You think the outgoing senior coerced your baby and took
advantage of them — you want justice for your child. You also think that that student's parents
are to blame, and want to hurt and embarrass them, too. You think the older student should be
expelled and shouldn’t be allowed to return to school. -

FIRST-YEAR STUDENT'S CLOSE FRIEND

You and the first-year student have known each other since grade school. You think they’re
a great person, and would never lie or say anything mean about someone else unless that
person really had done something wrong. You think the 17-year-old definitely raped your
friend and should be punished.

17-YEAR-OLD SENIOR

You are the 17-year-old student. You cannot believe everyone is freaking out about this. You
thought this was between you and the first-year student. You both wanted tc have sex, and
you thought that since they liked you, they wouldn’t mind helping you win the contest. You
don’t see what the big deal is and you certainly don’t want this to affect your future.

SENIOR’S PARENTS

You are very conservative and very religious, and the idea that your child was having sex
ouiside of marriage is distasteful to you. You are very disappointed in your child, but do not
think it is possible for them to be seen as a rapist. You understand why the other student’s
parents are upset, but think that this is a matter to be dealt with privately with your religious
leader, not in a legal setting.

SENIOR’S CLOSE FRIEND

You and the 17-year-old have known each other since middle school. You think they're a great
person, and that they would never lie or do anything mean to another person — it's just not in
their nature. You are sure that this must ba some kind of terrible misunderstanding. You've
seen how great your friend is with younger kids, helping them after school and tutoring other
high schoolers. You used to tease your friend for being kind of a goody-goody when you were
younger, and you really can’t blame them for wanting to do one thing that would make them
seem cool in the eyes of the other seniors before they graduated.
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SENIOR CLASS PRESIDENT AND COUNCIL MEMBERS

You and the rest of the senior council have known about this tradition, but it has never been
written down anywhere. You are the ones who have been pushing the students who are about
to graduate to compete in the contest, but there’s an unspoken rule that people don’t talk
about it — especially not with adults. You are terrified that you are all going to get into trouble
and not be able to graduate. You want to cover yourselves and distance yourself from the
'senior who is being accused of rape as much as possible.

PROSECUTING ATTORNEY

You interpret the law as meaning this was rape, even though they both consented to it. But
the age difference means that the younger person was not able to consent o the sex act,
legally. Because it was part of a game, you really want to make the older person outto be a
predator with no positive characteristics. This will make an example of the senior and serve as
a warning to others.

DEFENSE ATTORNEY

You want to demonstrate as much as possible that the first-year student is smart enough to
know the difference between whether they wanted to have sex or not. You believe the school
itself is to blame because they should have known about the tradition and stopped it. You do
not think your client should be convicted of rape-in fact you think this should be seen as a
simple high school misunderstanding that is nobody eise’s business but the two people who
had sex. You think the first-year student’s parents are biowing it out of proportion and are just
angry because they’re uncomfortable with the idea of their child having sex.

JUDGE

Your job is to LISTEN. Think about the arguments each “person” makes, talk amongst
yourselves, and reach your verdict. All you have to decide are two things: First, was this rape,
according to the law; and second, regardless of whether you decide it was or was not, what
consequence(s); if any, should there be for any of the people involved? Things you might
consider include whether the senior should be allowed to finish school, whether the senior
council bears any responsibility, whether the school itseif should be punished, whether the
parents carry any responsibility, etc.
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Fantasy or Reality? How Sexually Explicit Media
Affects How We See Relationships IRL

A Lesson Plan from Rights, Respect, Responsibility: AK-12 Curricutum
Fostering responsibility by respecting young people’s rights to honest sexuality education.

NSES ALIGNMENT:

By the end of 12th grade.
students will be able 0!

HR.12.INF,1 - Explain how media
can influence one's beliefs about

what constitutes a healthy sexual
relationship.

HR.12.AL1 - Demonstrate how
to access valid information and
resources to help deal vaith
relationships.

TARGET GRADE: Grade 12

LEsS50NnN O

TIME: 50 Minutes

MATERIALS NEEDED:

- Destop or laptop computer with
PowerPointon it

« Internet connecticn

+ PowerPoint. ‘Fantasy vs.
Reatity’

+ Speakers to project audio from
the computer

» Double-sided. color copies
of slides 7 and 9. one per
student

» Worksheet: "Sex in the Media:
What are the Impacts?” - one
per student

« White board and markers {at
least two markers of different
colors)

« Extra penciis in case students
don't have their own

ADVANCE PREPARATION FOR LESSON:

« Download the YouTube video, https:/iwww.youtube com/
watch?v=BWACISPZ2fA, or have your IT person make sure you
have access to it during your class.

+ Download the YouTube video, hitos:/fwww.voutube com/
watch?v=Q0iyYZI1cf0, or have your IT person make sure you
have access to it dunng your class.

LEARNING OBJECTIVES:
By the end of this lesson, students will be able to:

1. Define what sexually explicit media is and how it is part of
everyday television ands ads. [Knowledge]

2.Explain at least four ways in which media representations
of sex and sexuality can affect sexual and romantic
relationships.

Note to the Teacher: Even though no sexually explicit photographs
are shown, two of the slides showing bathing suit-clad people are
covers of pornographic magazines. These images were readily
available on the internet. and are nc more explicit than the magazine
covers shown alongside them. It would still. however. be a good idea
to get confirmation from your supervisor that is it acceptable for you to
teach this lesson and show the images in the PowerPoint.

A NOTE ABOUT LANGUAGE:

Language is really important and we've intentionally been very careful
about our language throughout this curriculum. You may notice
language throughout the curriculum that seems less familiar - using
the pronoun “they” instead of "her” or *him”, using gender neutral
names in scenarios and role-plays and referring to “someone with a
vulva” vs. a girl or woman. This is intended to make the curriculum
inclusive of all genders and gender identities. You will need to
determine for yourself how much and how often you can do this in your
own school and classroom, and should make adjustments accordingly.

PROCEDURE:

STEP 1: Begin the class by saying, “Today, we're going to be talking
about something many of you have seen, most of you will at some
point see, and all of you have at least heard of: sexualiy-explicit
media.” Say, “The first thing that comes to mind tends to be porn - the
stuff that’s on the internet — the stuff that is not supposed to be viewed
by people your age, yet often is — let’s talk about the sexually-expilicit
images we see every day.”
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A Lesson Hlan from Rights, Respeét;.
Responsibility: A K-12 Curriculum

Open the PowerPoint presentation, Fantasy vs. Reality, and show the Liquid Plum’r
commercial, the link for which is on the first slide. Ask for reactions.

Say, “Sexually explicit images in advertising are nothing new — companies have been
using sex to sell all sorts of things for years.” Go to slide 2 and ask, “Why do you think this
company uses this image to sell its burgers, rather than this one?” Go to slide 3. Student
responses will include, “Sex sells.” or "because people like to look at a sexy woman eating
a burger,” among others. As students respond, push them to connect their responses o
the sexual component — why does sex sell? How does seeing a sexy woman connect to
wanting to eat a huge burger like that?

Go to slide 4 and play the ad for Dentyne Ice. Say. “Sometimes, it's not the actual depiction
of sex, but just innuendo - like the Liquid Plumr ad. What are both ads suggesting?” Probe
for the Liquid Plumr is suggesting a stereotypical porn video, with the music played, the
narrator’s voice and the suggestive language and actions, and that the Dentyne ice
commercial is suggesting someone buying condoms.

Ask, “All of this is designed to get our attention, to be humorous, to make us think of sex ~
and therefore, o make us want to buy a particular product. But what's the difference
between what we see in advertising and what would be considered sexually explicit?”

(6 minutes)

Go to slide 5 and ask, "What is the difference between these two pictures — of
Rihanna on the cover of GQ and of a contestant in a beauty pageant” — go to slide 6 - “and
these two covers of Playboy magazine?”

Ge to slide 7 and ask, “What is the difference between these covers of Cosmopolitan and
New York” — go to slide 8 — “and these covers of Penthouse?” Go to slide 9 and say, "Here
are covers of heaith and fitness magazines” — go 1o siide 10 —“and here are covers of
sexually explicit magazines.”

Go {o slide 11 and say, “The legal definition of porn is, ‘the depiction of sexual behavior that
is intended to arouse sexual excitement in its audience.’ So given what you just saw, how
would you define the difference between what we just saw and what porn is?” (9 minutes)

Say, “Plenty of images today on tv, online, in magazines and elsewhere are very
sexual in nature. They get right up to the edge of what is allowable in the media. We're
going to take a minute now to look at the possible messages that these sexual images
communicate.”

Divide the class into groups of 3. Tell them that you are going to give each group copies

of two of the siides from the PowerPoint you just shared, along with a worksheet with
questions on it. Distribute the “Sex in the Media: What are the Impacts” worksheet and ask
them to work together to complete it, explaining that they will have about 8 minutes in which
to work together. As they are working, write the following three headings on the whiteboard:

For Men For Transgender People For Women

(4 minutes)
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A Lesson Plan from Rights. Respect,
Responsibility: A K-12 Curriculum

After about 8 minutes, ask groups to stop their small group work. Ask:
. \What was it like to do that? What was [insert student responses] about it?

« Did you notice you agreed on much of what you observed? When you disagreed,
how did you manage that?

Ask for students from each group to volunteer to share responses to question number one.
Record responses on the board. When you go into question number two, write the class’s
perceptions of impact to the right of the first brainstorm in a marker of a different color.

Finally, ask what they think the potential impacts of these expectations are on romantic and
sexual relationships. This discussion will vary from class fo class, but you will want to probe for:

+ People may expect sex tc go a certain way and feel unprepared for or vulnerable
when it does not go as expecled

- People may assume that because a person looks a particular way they are more or
jess sexual

- People may assume consent from their partner because they may think everyone of
their partner’s gender “is like that”

- People may not realize how important it is to talk about sex as well as about feelings
before and during, because this isn't usually modeled in the media

- People may not think about contraception or safer sex because it is rarely discussed
or depicted in the media

- People may expect their or their partner’s body to respond in a certain way sexually
and be concerned if it does not because that is how it's depicted in the media

« People may engage in behaviors they might not otherwise have done because they
consider porn and the media “to do” lessons rather than fantasies

+ People may be disappointed by how their partier looks naked or be worried that their
own body will disappoint their partner based on what they have seen in porn and
other media.

(22 minutes)
Go through the remaining PowerFoint slides. Once you have shared the take-

home messages, ask students whether they have any they would add to those, and close
the class. (9 minutes)

The_PowerPoiﬁt will achieve both learning objectives; the remainder of the lesson will
achieve the second leaming objective.

None.
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